興大EMI教學資源中心：全英語授課課程教學回饋問卷
【NCHU EMI TLC】EMI Course Feedback Questionnaire
※ 本問卷的 填答連結 ，將由興大EMI教學資源中心另行提供。
The link to this questionnaire will be provided separately by the NCHU EMI TLC.

[bookmark: _Hlk206516225]建置尺規的目的與運用
一、目的
1. 確保EMI課程品質，促進學科知識、英語溝通能力與國際化視野的整合，提升學生學習成效（面向一、四）。
2. 推動教師設計與實施EMI課程，促進英語媒介的課堂互動與有效評量（面向二、三）。
3. 支持教師雙語專業發展，提供培訓與資源，增強EMI教學能力（面向五）。
4. 促進學校層級的品質管控，形成數據導向的品保閉環，確保整體策略的滾動式修正（全）。

二、此尺規的主要使用者：
尺規需具備足夠的專業性、客觀性和可操作性，以便提供以下對象進行評估並提供具體的改進
建議：
1. 社群教師：使用尺規設計課程、實施英語教學與互動、設計評量工具並分析學生成效。
2. 學生：透過問卷與作業、評量回饋學習需求，並參與教學成效評估。
3. 專家和顧問：以尺規為標準，依據回饋問卷結果、入班觀課記錄、學生學習成果，進行循證導向的評量。
4. 行政單位：依據專家和顧問的評量結果與相關數據進行整體EMI課程品管，並進行教學資源的適當配置。

三、尺規的運用： 
以形成性評量為主。目的是為了持續地促進教師教學改進，而非僅作總結性的判斷。因此，尺規的設計著重提供具體且可行的回饋，引導教師在教學的過程中得以滾動式調整其課程內容以及教學策略。


尺規建置方向
一、學科內容與語言整合教學：
1. 評估教師如何運用多元教學方法，並有效融入語言支持策略。
2. 評估教材(如PPT簡報、講義)是否有效幫助學生理解授課內容。
二、課堂互動中英語使用的有效性：
1. 評估師生和生生互動中英語使用的頻率、流暢度和有效性 。
2. 記錄不同教學活動中英語的使用比例。
三、評量方式的公平性：
1. 確保評量方式能扣合課程目標，能檢測學生達成預期學習成果。
2. 評估評量方式是否能公平地反映學生的專業學習成果。
3. 評量後能在合理時間提供具體、可操作的回饋，使學生理解錯誤並改進學習。
四、以學生學習為中心：
1. 明確關注EMI教學對學生在學科知識、英語能力和跨文化能力等方面的影響。
2. 評估學生是否能理解以英語進行的教學內容，並提升其英語應用能力。
3. 納入學生對課程整體設計的回饋，以更全面了解教學成效。
五、教師專業發展與支持：
1. 探究教師是否接受過EMI教學相關培訓，並持續精進其教學能力 。   
2. 確保學校是否提供足夠的EMI教學資源和支持。


評量面向與指標
一、課程設計與教學規劃 
指標 1.1：學習目標的清晰性與可評量性
指標 1.2：教學策略、活動設計與學習目標的一致性
指標 1.3：課程中融入國際化視野或跨文化元素

二、課堂實施、互動與語言使用
指標 2.1：教師在教學中運用英語的比例與清晰度
指標 2.2：教學策略的多元與有效性
指標2.3：課堂互動之促進與引導

三、評量設計與執行 
指標 3.1：評量方式與課程目標的一致性
指標 3.2：評量工具的適切性與多元性
指標 3.3：評量回饋的即時性與可行性

四、學生學習與成效 
指標 4.1：學生對於學科知識的理解與應用能力
指標 4.2：學生在學科情境中英語溝通能力的展現
指標 4.3：學生對課程的整體評價

五、教師專業發展與支持
指標 5.1：教師雙語專業發展與增能
指標 5.2：學校支持與資源
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「EMI課程品保評量尺規」框架
一、課程設計與教學規劃
	指標 1.1：學習目標的清晰性與可評量性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第1題「本課程的教學目標與內容清楚明確」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	課程學習目標明確、可操作，使學生理解學習目標。
	課程目標
具體且明確且可操作，
使學生清楚理解所有學習目標。
	課程目標
大致明確且可操作，
使學生清楚理解主要學習目標。
	課程學習目標
部分明確或可操作，
學生僅理解部分學習目標。
	課程學習目標不明確，
學生難以理解學習目標。

	指標 1.2：教學策略、活動設計與學習目標的一致性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷：
· 第2題「課程內容符合我的學習需求與專業發展」
· 第3題「課程內容的專業難度適中」
· 第4題「課程使用的教科書或主要閱讀材料對我的學習有幫助」
· 第5題「投影片或其他視覺輔助教材有效幫助我理解授課內容」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	教學策略與活動設計與學習目標一致，能有效支持學生理解課程內容並完成預期學習成果。
	教學策略與活動設計
完全對應學習目標，
能有效支持學生理解課程內容，
並使多數學生
完成預期學習成果。
	教學策略與活動設計
大致對應學習目標，
能支持學生理解課程內容，
並使過半數學生
完成預期學習成果。
	教學策略與活動設計
部分對應學習目標，
對學生理解課程內容的
支持有限，
僅少部分學生
完成預期學習成果。
	教學策略與活動設計
未能對應學習目標，
對學生理解課程內容
幫助不足，
無法支持學生理解課程內容並完成預期學習成果。





	指標 1.3：課程中融入國際化視野或跨文化元素

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第6題「本課程融入國際化視野或跨文化案例，幫助我理解全球議題與不同文化觀點」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	課程設計融入國際化視野或跨文化案例，使學生能理解全球議題或不同文化觀點。
	課程深度且廣泛融入國際化視野或跨文化案例，
使多數學生理解全球議題與多元文化觀點。
	課程適度融入國際化視野或跨文化案例，
使過半數學生理解全球議題與多元文化觀點。
	課程部分涉及國際化視野或跨文化案例，
學生對於全球議題與不同文化觀點理解有限。
	課程缺乏國際化視野或跨文化案例，
學生普遍難以理解全球議題與不同文化觀點。
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二、課堂實施、互動與語言使用
	指標 2.1：教師在教學中運用英語的比例與清晰度

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷：
· 第7題「老師能用英語清楚且有效地說明專業知識與概念」
· 第12題「教師與同學在課堂互動中主要以英語溝通」
· 第13題「我能理解課堂上以英語進行的教學內容」
· 第21題「課程使用英語的比例? (100%╱90%╱80%╱70%╱<60%)」 
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	教師能以清晰、適切的英語傳授專業知識並引導課堂互動，使學生有效理解教學內容。
	教師全程(90%以上) 能以清晰、適切的英語進行教學，
有效引導課堂互動，
多數學生能完全理解教學內容。
	教師多數時間 (80%以上) 能以清晰、適切的英語進行教學，
能引導課堂互動，
過半數學生能理解教學內容。
	教師部分時間(70%以上)能以英語進行教學，
清晰度與流暢度有待提升，
偶爾引導課堂互動，
學生對教學內容
理解有限。
	教師以英語教學的時間
比例低(<70%)，
英語授課的
清晰度與正確性不足，
學生普遍難以理解教學內容。










	指標 2.2：教學策略的多元與有效性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第8題「老師會適時調整教學或溝通方式(如：舉例、重述、板書)來幫助學生理解」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	教師運用多元教學方法，適時調整教學策略，幫助學生理解複雜概念與知識。
	教師運用3種以上(例如圖表、類比、引導式提問、討論)的教學方法，
主動依據學生學習反應調整策略，
多數學生正確理解複雜概念與知識。
	教師運用2種以上教學方法，
並依大部分學生需求調整教學策略，
大部分學生能理解複雜概念與知識。
	教師主要使用單一方法授課，
僅偶爾調整教學策略，
少部分學生能理解複雜概念與知識。
	教師使用單一教學方法，且未調整教學策略，
學生普遍難以理解複雜概念與知識。

	指標 2.3：課堂互動之促進與引導

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷：
· 第9題「老師經常運用討論、課堂問答等教學方法」
· 第10題「老師鼓勵學生使用英語提問、參與討論與表達意見」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	教師引導學生參與課堂交流，促進雙向互動與意見表達。
	教師能有效引導學生主動參與課堂交流，
並持續促進雙向互動與
多數學生意見表達。
	教師能引導學生參與課堂交流，
並促進雙向互動與
部分學生意見表達。
	教師偶爾引導學生參與課堂交流，
少數學生參與雙向互動
與學生意見表達。
	教師並未引導學生參與課堂交流，
缺乏雙向互動與學生意見表達。



三、評量設計與執行
	指標 3.1：評量方式與課程目標的一致性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第14題「本課程的評量方式與學習目標高度一致，作業、測驗與評量的規則清楚」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	課程採用的評量方式對應學習目標，並以明確規則執行，使學生學習成果能被公平檢核。
	課程評量方式完整對應學習目標，
規則明確、客觀且以多元的規準執行，能公平檢核學生學習成果。
	課程評量方式大部分對應學習目標，
以明確規則執行執行，能公平檢核學生學習成果。
	課程評量方式部分對應學習目標，
部分規則不甚明確，僅能部分檢核學生學習成果。
	課程評量方式與學習目標關聯性低，
規則不清楚或未公告，
學生難以被公平檢核。

	指標 3.2：評量工具的適切性與多元性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第15題「我認為評量方式能公平地反映我的專業學習成果」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	課程運用多樣化且適切的評量工具，能對應學習目標，以反映學生的學習成果。
	課程運用3種以上(例如作業、測驗、報告)的評量工具，
全面對應學習目標，
能清楚反映學生的學習成果。
	課程運用2種以上的評量工具，
大致對應學習目標，
尚能反映學生的學習成果。
	課程運用單一的評量工具，
部分對應學習目標，
僅部分反映學生的學習成果。
	課程評量工具單一且不適切，
未能對應學習目標，
難以反映學生成果。





	指標 3.3：評量回饋的即時性與可行性

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第16題「老師能在評量後於合理時間內提供具體且可行的回饋，使我能理解錯誤並改進學習」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	教師能在評量後於合理時間內提供具體回饋，以利學生理解錯誤並改進學習。
	教師能即時地提供具體回饋，有效協助學生理解錯誤與學習改進。
	教師能在合理時間內提供具體回饋，有助於學生理解錯誤並改進學習。
	教師回饋有時延遲或不夠具體，學生僅能部分理解錯誤或改進學習。
	教師未提供或給予模糊回饋，學生難以理解錯誤或改進學習。





四、學生學習與成效
	指標 4.1：學生對於學科知識的理解與應用能力

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷第17題「本課程提升了我對專業領域知識的理解」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	學生能理解專業知識，並能將所學知識應用於課堂練習、討論或實際情境中解決問題。
	學生完整理解專業知識，並能將所學知識應用
於所有課堂任務或測驗中有效解決問題
	過半數學生理解專業知識，並能將所學知識應用於多數課堂任務或測驗中解決問題。
	未達半數學生理解專業知識，僅能將所學知識應用於少數課堂任務或測驗中解決問題。
	學生對專業知識
理解不足，
難以將所學知識應用於課堂任務或測驗中解決問題。




	指標4.2：學生在學科情境中英語溝通能力的展現

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷：
· 第11題「我能以英語參與課堂討論或表達我的想法」
· 第18題「本課程提升我的英語應用能力」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	學生能在學科相關情境下以英語表達與互動。
	學生能清晰、流暢地以英語表達觀點與想法，
並積極與老師或同儕在學科情境中互動。
	學生能正確地以英語表達觀點與想法，
並能與老師或同儕在學科情境中互動。
	學生僅能被動以英語表達部分觀點與想法，
與老師或同儕在學科情境中互動有限。
	學生無法以英語表達觀點與想法，
在學科情境中幾乎不參與互動。

	指標 4.3：學生對課程的整體評價

	量化指標
	· 對應【NCHU】全英語授課課程教學回饋問卷
· 第19題「整體而言，我對本課程全英語授課品質感到滿意」
· 第20題「我會推薦其他同學選修這門全英語授課課程」
· 優良：≥ 4.5; 良好：3.5–4.4; 尚可：2.5–3.4; 待加強< 2.5

	質性描述
	優良
	良好
	尚可
	待加強

	學生能對全英語授課品質與教學成效提供回饋，
以反映其滿意度與推薦意願。
	多數學生提供回饋，
對全英語授課品質與教學成效高度肯定，
並明確表達
願意推薦課程。
	過半數學生提供回饋，
對全英語授課品質與教學成效多數肯定，
並願意推薦課程。
	未過半數學生提供回饋，對全英語授課品質與教學成效大致肯定，
並願意推薦課程。
	學生提供回饋
有限或缺乏，
對全英語授課品質與教學成效評價不足，
且不願意推薦課程。





五、教師專業發展與支持
	指標 5.1：教師雙語專業發展與增能

	質性描述
	優良
	良好
	尚可
	待加強

	教師持續參與EMI或雙語教學相關增能與專業發展活動。
	教師每學期
持續參與多樣化的雙語專業發展增能活動。
	教師每學年
定期參與至少一種雙語專業發展增能活動。
	教師不定期
參與雙語專業發展增能活動。
	教師從未
參與任何雙語專業發展增能活動。

	指標 5.2：學校支持與資源

	質性描述
	優良
	良好
	尚可
	待加強

	學校提供不同類型的增能資源，以及教學或行政支持。
	學校提供
有系統且多樣化的增能資源，
並持續提供充足的教學與行政支持。
	學校提供
明確的增能資源，
且有提供教學與行政支持。
	學校提供
單一的增能資源，
並提供有限的教學與行政支持。
	學校
未提供明確的增能資源，
且缺乏教學或行政支持。



I. Purpose and Use of the Rubric

1. Purpose
(1) Ensure EMI course quality by integrating subject knowledge, English communication skills, and international perspectives to improve student learning outcomes (Dimensions 1 and 4).
(2) Support teachers in designing and delivering EMI courses, promoting classroom interaction and effective assessment in English (Dimensions 2 and 3). 
(3) Support bilingual professional development of teachers by providing training and resources to enhance EMI teaching capacity (Dimension 5).
(4) Facilitate university-level quality control by creating a data-driven feedback loop, ensuring continuous improvement of EMI strategies (all dimensions).

2. Main Users of the Rubric
The rubric must demonstrate objectivity, and practicality in order to allow the following stakeholders to conduct evaluations and provide concrete recommendations for improvement:
(1) Community Members: Use the rubric to design courses, implement EMI teaching and interaction design assessments, and analyze student outcomes.
(2) Students: Provide feedback through surveys, assignments, and assessments, and participate in evaluating teaching effectiveness.
(3) Experts and Consultants: Using the rubric as a standard, they conduct evidence-based evaluations by drawing on feedback questionnaires, classroom observation records, and student outcomes.
(4) Administrations: Use expert evaluations and related data for overall EMI course quality management and allocate teaching resources appropriately.

3. Rubric Use
The rubric is primarily formative, aimed at continuously supporting teacher improvement rather than only summative judgment. The design emphasizes providing concrete and actionable feedback to guide iterative adjustments in course content and teaching strategies. 

II. Rubric Development Focus

1. Integration of Subject Content and Language Support
(1) Evaluate how teachers use diverse teaching methods and integrate language support strategies effectively.
(2) Assess whether materials (e.g., slides, handouts) effectively help students understand the course content.
2. Effectiveness of English Use in Classroom Interaction
(1) Evaluate the frequency, fluency, and effectiveness of English used in teacher-student and student-student interactions.
(2) Record the proportion of English used in different teaching activities.
3. Fairness in Classroom Assessment
(1) Ensure assessment methods align with course objectives and can measure expected learning outcomes.
(2) Evaluate whether assessments fairly reflect students’ professional learning.
(3) Ensure timely, specific, and actionable feedback is provided after assessments to help students understand mistakes and improve.
4. Student-Centered Learning
(1) Focus on EMI teaching impacts on students’ subject knowledge, English proficiency, and cross-cultural competence.
(2) Assess whether students understand EMI course content and improve their English application.
(3) Integrate student feedback into the evaluation of course design for a comprehensive view of teaching effectiveness.
5. Faculty Development and Support in Bilingual Teaching
(1) Whether teachers have received EMI-related training and continuously enhance their teaching competence.
(2) Whether the institution provides sufficient resources and support for EMI teaching.

III. Assessment Dimensions and Indicators

1. Course Design and Instructional Planning
Indicator 1.1: Clarity and measurability of course objectives
Indicator 1.2: Alignment of teaching strategies and activities with learning objectives
Indicator 1.3: Integration of international perspectives or intercultural competence

2. Classroom Implementation, Interaction, and Language Use
Indicator 2.1: Proportion and clarity of English used by the teacher
Indicator 2.2: Diversity and effectiveness of teaching strategies
Indicator 2.3: Facilitation and guidance of classroom interaction

3. Assessment Design and Implementation
Indicator 3.1: Alignment of assessment methods with course objectives
Indicator 3.2: Appropriateness and diversity of assessment tools
Indicator 3.3: Timeliness and usefulness of assessment feedback

4. Student Learning and Outcomes
Indicator 4.1: Students’ understanding and application of subject knowledge
Indicator 4.2: Students’ English communication in subject contexts
Indicator 4.3: Students’ overall perception of the course

5. Teacher Professional Development and Support
Indicator 5.1: Teachers’ bilingual professional development
興大EMI教學資源中心：全英語授課課程教學回饋問卷
【NCHU EMI TLC】EMI Course Feedback Questionnaire
※ 本問卷的 填答連結 ，將由興大EMI教學資源中心另行提供。
The link to this questionnaire will be provided separately by the NCHU EMI TLC.

National Chung Hsing University EMI Teaching & Learning Center Implementation Plan for an Inter-University Bilingual Teaching Faculty Development Communities
Category 【C】EMI Course Quality Assurance Community
Sample Rubric for EMI Quality Assurance
Indicator 5.2: Institutional support and resources



EMI Course Quality Assurance Rubric Framework
1. Course Design and Instructional Planning
	Indicator 1.1: Clarity and measurability of course objectives

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 1: "The course objectives are clearly defined and aligned with the topics outlined in the syllabus."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Course objectives are clear and actionable, enabling students to understand the intended learning outcomes.
	Course objectives are 
clear and actionable;
students fully understand them.
	Course objectives s are specific and mostly clear; students understand 
 main objectives.
	Course objectives are somewhat clear;
students understand 
most major objectives.
	Course objectives are unclear; 
students struggle to understand learning goals.












	Indicator 1.2: Alignment of teaching strategies and activities with learning objectives

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 2: "The course content is well-prepared and relevant to my learning needs and professional development.”; Question 3: "The difficulty level of the course materials is appropriate. "; Question 4: "The adopted textbook and/or reading resources are helpful for my learning."; 
Question 5: "Slides and/or visual aids effectively support my understanding of the course material."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Teaching strategies and activities align with learning objectives, effectively supporting students’ understanding of course content and achievement of intended outcomes.
	Teaching strategies 
fully align with objectives and effectively support 
student learning outcomes.
	Teaching strategies 
mostly align and support understanding for the majority of students.
	Partial alignment; 
limited support 
for learning outcomes.
	Teaching strategies 
do not align; 
fail to support 
student understanding or achievement.

	Indicator 1.3: Integration of international perspectives or intercultural competence

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 6: "The course incorporates international or cross-cultural examples that help me understand global issues and different cultural viewpoints.” 
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Course design incorporates international perspectives or cross-cultural examples, helping students understand global issues and intercultural competence.
	Course deeply integrates international or cross-cultural examples; 
most students understand global issues and intercultural competence.
	Course moderately integrates such examples; over half of students understand global issues and intercultural competence.
	Limited integration; students’ understanding of global or intercultural competence is limited.
	No integration; 
students generally cannot understand global or intercultural competence.


2. Classroom Implementation, Interaction, and Language Use
	Indicator 2.1: Proportion and clarity of English used by the teacher

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 7: "The teacher explains concepts and subject matter clearly and effectively in English.” Question 12: "English is the adopted language, prioritized for communication between the teacher and students during class. " Question 13: "I am able to understand the course content delivered in English.”; Question 21: "Percentage of English used in class? (100%╱90%╱80%╱70%╱<60%)” 
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The teacher delivers subject content clearly and appropriately in English while facilitating classroom interaction, enabling students to effectively understand the material.
	The teacher conducts over 90% of instruction in clear and appropriate English, 
actively facilitates classroom interaction, and most students fully understand the content.
	The teacher conducts over 80% of instruction in clear and appropriate English, facilitates classroom interaction, and more than half of the students understand the content.
	The teacher conducts over 70% of instruction in English, with clarity and fluency 
needing improvement; classroom interaction is occasional, and students’ understanding is limited.
	The teacher conducts 
less than 70% of instruction in English; clarity and correctness are insufficient, and students generally struggle to understand the content.









	Indicator 2.2: Diversity and effectiveness of teaching strategies

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question8: "The teacher adapts teaching or communication methods (e.g., providing images, examples, rephrasing, blackboard writing) effectively to aid student understanding. "
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The teacher employs diverse teaching methods and adjusts strategies appropriately to help students understand complex concepts and knowledge.
	The teacher uses 
3 or more teaching methods (e.g., charts, analogies, guided questioning, discussions) and proactively adjusts strategies based on student responses; most students correctly understand complex concepts.
	The teacher uses 2 or more teaching methods and adjusts strategies according to the needs of students; majority of students understand complex concepts.
	The teacher primarily uses a single teaching method and  
occasionally adjusts strategies;
few students understand complex concepts.
	The teacher uses 
a single teaching method without adjusting strategies; students 
generally fail to understand complex concepts.











	Indicator 2.3: Facilitation and guidance of classroom interaction

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 9: "The teacher frequently uses methods of discussion and Q&A. "; 
Question 10: "The teacher encourages students to ask questions, participate in discussions, and express ideas and thoughts in English." 
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The teacher guides students to participate in class discussions, promoting two-way interaction and expression of ideas.
	The teacher 
effectively guides students to 
actively participate in class discussions, consistently promoting two-way interaction, with most students expressing their ideas.
	The teacher guides students to participate in discussions and promotes two-way interaction, with some students expressing their ideas.
		



	The teacher 
occasionally guides students to participate in discussions; few students engage in two-way interaction or express their ideas.



	The teacher 
does not guide student participation; two-way interaction and expression of ideas are lacking.





3. Assessment Design and Implementation
	Indicator 3.1: Alignment of assessment methods with course objectives

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 14: "The assessment methods are well-aligned with the learning objectives, and the rules for assignments, exams and evaluations are clear."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Assessment methods align with learning objectives and are implemented with clear rules to fairly evaluate student learning outcomes.
	Assessment methods 
fully align with course objectives; criteria are clear, objective, and implemented using multiple standards, enabling fair evaluation of student learning.
	Assessment methods mostly align with course objectives; criteria are clear and generally allow fair evaluation of student learning.
	Assessment methods partially align with course objectives; some criteria lack clarity, only partially supporting 
fair evaluation of
student learning.
	Assessment methods have low alignment with course objectives; criteria are unclear or not announced, making fair evaluation difficult.

	Indicator 3.2: Appropriateness and diversity of assessment tools

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 15: "The assessment methods fairly evaluate my learning in this course."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The course uses a variety of appropriate assessment tools that align with learning objectives and reflect student learning outcomes.
	The course uses three or more assessment tools (e.g., assignments, quizzes, reports) that fully align with learning objectives and clearly reflect student learning outcomes.
	The course uses two or more assessment tools that mostly align with learning objectives and generally reflect student learning outcomes.
	The course uses a single assessment tool that partially aligns with learning objectives and partially reflects student learning outcomes.
	The course uses 
a single, inappropriate assessment tool that does not align with learning objectives and fails to reflect student learning outcomes.

	Indicator 3.3: Timeliness and usefulness of assessment feedback

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 16: "The teacher provides timely and specific feedback after assessments, helping me understand my errors and improve my learning."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The teacher provides specific feedback within a reasonable time after assessment, helping students understand mistakes and
improve their learning.
	The teacher provides immediate, specific feedback that 
effectively helps students understand mistakes
and improve learning.
	The teacher provides specific feedback within a reasonable time, helping students understand mistakes
and improve learning.
	Feedback is sometimes delayed or insufficiently specific, and students partially understand mistakes or
how to improve.
	The teacher provides 
no feedback or only vague feedback, making it difficult for students to understand mistakes or improve learning.





4. Student Learning and Outcomes
	Indicator 4.1: Students’ understanding and application of subject knowledge

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 17: "The course enhances my understanding of the academic discipline."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Students understand subject knowledge and can apply it to class exercises, discussions, or real-world problem-solving.
	Students fully understand subject knowledge and can apply it effectively to all class tasks or assessments.
	More than half of the students understand subject knowledge and can apply it to most class tasks or assessments.
	Less than half of the students understand subject knowledge and can only apply it to a few class tasks or assessments.
	Students lack understanding of subject knowledge and struggle to apply it to class tasks or assessments.

	Indicator 4.2: Students’ English communication in subject contexts

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 11: "I am able to participate in class discussions and express my ideas in English."; Question 18: "The course enhances my ability to use English in this academic discipline."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Students can express themselves and interact in English within subject-specific contexts.
	Students express ideas clearly and fluently in English and actively interact with the teacher and peers in subject-specific contexts.
	Students express ideas correctly in English and interact with the teacher and peers in subject-specific contexts.
	Students can passively express some ideas in English, with limited interaction with 
the teacher or peers.
	Students are unable to express ideas in English and rarely participate in interactions within subject-specific contexts.




	Indicator 4.3: Students’ overall perception of the course

	Quantitative Reference
	· Corresponds to【NCHU】EMI Course Feedback Questionnaire Question 19: "Overall, I am satisfied with the quality of instruction in this EMI course."; Question 20: "I would recommend this EMI course to other students."
· Excellent ≥ 4.5; Good 3.5–4.4; Satisfactory 2.5–3.4; Needs Improvement < 2.5

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Students provide feedback on the quality of the EMI course and teaching effectiveness, reflecting their satisfaction and willingness to recommend the course.
	Most students provide feedback, highly affirm the quality and effectiveness of the EMI course, and clearly indicate willingness 
to recommend it.
	More than half of the students provide feedback, mostly affirm the course quality and effectiveness, and are willing to recommend it.
	Less than half of the students provide feedback, generally affirm the course quality and effectiveness, and are willing to recommend it.
	Few or no students provide feedback, and course quality and effectiveness are evaluated poorly; students are unwilling to recommend the course.





5. Teacher Professional Development and Support
	Indicator 5.1: Teachers’ bilingual professional development

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	Teachers actively participate in EMI or bilingual teaching professional development activities.
	Teachers participate each semester in diverse bilingual professional development activities.
	Teachers participate at least once per academic year in a bilingual professional development activity.
		



	Teachers participate irregularly in bilingual professional development activities.



	Teachers have never participated in any bilingual professional development activities.

	Indicator 5.2: Institutional support and resources

	Qualitative Description
	Excellent
	Good
	Satisfactory
	Needs improvement

	The institution provides various types of professional development resources as well as teaching and administrative support.
	The institution provides systematic and diverse professional development resources and continuously offers adequate teaching and administrative support.
	The institution provides clear professional development resources and teaching and administrative support.
	The institution provides a single type of professional development resource with limited teaching and administrative support.
	The institution provides no clear professional development resources and lacks teaching or administrative support.
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